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1) Title of Proposal:
	Encouraging students to craft their work: Exploring the value of friendships in small learning communities




2) Abstract:
	Social learning theory, as well as research on informal learning, suggests that one of the most important ways students learn is through collaboration. We suggest that as social learners, students who experience friendships in their project team will engage in more job crafting, a specific type of proactive behavior. Our research finds that student job crafting is more prevalent for students with friends on their team because of the increased commitment and open discussion they experience. Participants in this session will engage in a powerful discussion regarding the implications of allowing students to work with friends as well as ways to create a classroom culture supportive of job crafting.




3) Keywords:
	Use three or four keywords to describe your session

Job crafting, commitment, friendships, communities








4) Format
      Activity or exercise
      Discussion roundtable (60 minute only)
   X  General  discussion session

5) Time Requested:
      30 Minutes
  X     60 Minutes (Roundtables must select 60 minutes)
       90 Minutes

6) Planning Details:
	Does your session have any special requirements for space or materials?

No





7) Learning Objectives or Goals for the Session:
	What are 2-4 specific learning outcomes that participants will get from your session? 

1. Participants will gain knowledge about the value of friendships in student work groups in terms of increased job crafting. 
2. Participants will gain knowledge about potential tools to encourage job crafting, commitment, and open discussion in the classroom. 
3. Participants will gain knowledge about the implications of group formation decisions, such as allowing students to form their own teams in the classroom. 




8) Management or Teaching Topics: 
	Describe what management and/or teaching topics are relevant to your session, and why  Please include theoretical, disciplinary, or theoretical foundations that will help reviewers understand how your ideas fit within the broader field of management.

The use of collaborative learning groups (CLG) has recently begun to attract the attention of instructors and researchers who are interested in the potential benefits of pedagogical strategy. As a type of community of learning, CLGs are thought to promote collaboration, a competency which is necessary to perform effectively within today’s knowledge society (Wang, 2009).  As a result, group work in the classroom is a popular instructional method.  
The practicalities associated with group work in the classroom are many. Instructors face issues of task assignment, group composition, and methods of formation, to name a few (Mitchel, Reilly, Bramwell, Solnosky, & Lilly, 2004). For instance, instructors must decide whether to use a teacher-selected method or a student-selected method to group students. Given a choice during group formation, students will choose their friends and similar others as group members (e.g., Mitchell et al, 2004; Rienties Heliot, & Jindal-Snape, 2014). However, maximizing diversity through the formation of heterogeneous groups is thought to lead to benefits in achievement. Thus, a teacher-selected approach is supported by many learning models because it allows for instructors to maximize diversity of gender, race, and other qualities (Cohen & Lotan, 1995). This heterogeneous grouping is also seen as a way to reduce the likelihood that some students will feel alienated during the group selection process, and the consequences this perceived alienation may have (Mitchell et al., 2004). Yet, there are benefits associated with student-selected groups consisting of friends. Poulin and Denault (2013) found that having friends in organized activities outside of the classroom led to lower problem behavior and higher academic functioning. A recent study in Singapore found that in a collaborative learning environment created by allowing students to select group members based on friendship, both individual accountability and positive interdependence were promoted by the existence of friendships (Wang, 2009).  The decisions about group formation should be based on the consequences of the approach used on relevant learning outcomes such as performance on group related assignments or creativity, as well as social and psychological outcomes affecting students.  
Our study expands on existing literature examining student job crafting as an additional benefit of student-selected teams consisting of friendships. Research on job crafting, and proactive behavior in general, is surging in the OB literature as the modern work environment continues to become more fast-paced and complex, (Harrison, Johns, & Martocchio, 2000) and companies are depending on employees to be proactive, adaptable, and resourceful and to solve new problems autonomously (Reinhardt, Schmidt, Sloep, & Drachsler, 2011).  Job crafting, a type of proactive behavior, occurs when individuals alter the boundaries of their work and shape work practices to better match their own interests, preferences, and competencies (Leann, Appelbaum, & Schevchuk, 2009; Wrzniewski & Dutton, 2001; Orlikowski, 1996). In essence, group members proactively work together to initiate changes and re-frame their work (Tims & Baker, 2010). Rather than passively reacting and doing what they are told, they will begin to customize their work to better meet their needs and abilities (Wrzesniewski & Dutton, 2001). In the work setting, job crafting has been shown to increase worker motivation, engagement, satisfaction, and performance (Tims, Bakker, & Derks, 2012). 
[bookmark: _GoBack]Although prevalent in the OB literature with respect to employees and their jobs, job crafting has yet to be explored with respect to students and their coursework.  We should expect students to craft their work within the prescribed parameters of the assignment in the same way that employees craft their work within the designated boundaries of the job. For example, students might experiment with a new way of performing their work that was not explicitly suggested by an instructor, or they might use additional resources for their group project that were not mentioned by the teacher. More specifically, students might write a song or poem to present the material or dress in costume, even if it is not required for the assignment. Incorporating their own personal beliefs and talents from outside of the classroom into the group project represent ways that students craft their work within the boundaries of an assignment. 
In addition to the lack of research on student job crafting in a university setting, the research we have seen in the area of group formation has been conducted primarily in secondary schools and not a University setting. Our research expands upon and joins together these two streams of research. We used a sample of 86 students, each of whom completed two surveys to test our hypotheses. Analytic findings support our hypotheses and suggest that friendships in student groups enhance commitment and open discussion among team members, which results in increased job crafting. In other words, friendship has an indirect effect on job crafting through the mediating mechanisms of student commitment and open discussion. We emphasize that the value of both friendships and job crafting in the University setting need further attention from both researchers and practitioners. The results of our study should provide an increased understanding of the value of friendships and the mechanisms through which friendships increase job crafting. 


	


9) Session Description and Plan:
	What will you actually do in this session? What activities will you facilitate, how long will they take, and how will participants be involved? Reviewers will be evaluating how well the time request matches the activities you’d like to do, and the extent you can reasonably accomplish the session’s goals. Reviewers will also be looking for how you are engaging the participants in the session. Include a timeline for your session.

The first ten minutes of the session will be spent presenting the results of our study which examined the value of friendships in classroom teams on outcome behaviors such as job crafting. This will include an explanation of the variables included in the study, such as job crafting, friendship, commitment, open discussion, and project teams or communities of learning.

We will then ask participants to get into small groups for about 15 minutes to consider our first discussion point. 

1.  Given the nature of jobs today where students will be expected to productively handle ambiguous situations or assignments and take ownership of their work, it is important that management educators are providing students with similar experiences in the classroom.
· What are some ways that management educators can enhance job crafting among their students?  
· How might management educators increase crafting by facilitating open discussion and commitment among teams in the absence of friendships?
· What are some things that management educators might be doing that hinder student job crafting?

After the small group discussions we will spend the next 10 minutes having a whole group discussion about this topic by asking each group to share their ideas. Once the groups have shared their ideas, about half way through this time, we will pass out Handout # 1 with some of our recommendations for creating a classroom culture supportive of job crafting. We will discuss our recommendations for the remaining time. 

After that interactive session, we will then ask participants to get into small groups again for about 10 minutes to consider our second discussion point. 

2. If we want students to craft their work in a way that is meaningful to them, and we know that friendships in project teams facilitate more crafting it seems like allowing students to work with friends would be ideal, then……
· What are some of the challenges associated with allowing students to choose to work with their friends? (e.g., free-rider problem, lack of team diversity, people in class who do not know anyone)?
· How do we, as management educators, overcome some of the challenges of allowing students to choose to work with their friends so that we can still recognize the benefits? 

After the small group discussion we will spend the next 10 minutes having a whole group discussion about this topic by asking each group to share their ideas. Once the groups have shared their ideas, about half way through this time, we will pass out Handout #2 with some of our recommendations for group formation. We will spend the reaming time discussing our recommendations.  

The last 5 minutes will be spent summarizing the major takeaways of the session including our recommendations for group formation and encouraging job crafting in the classroom from Handout #1 and Handout #2. We will also incorporate any major takeaways and ideas that were established by the group during our session.   



10) 
For Activities and Exercises:
	Attach any materials needed to run the activity and debriefing questions. Evidence for effectiveness may also be included.

N/A



11) Implications for Teaching or for Teachers:
	What is the contribution of your session? 

Instructors often grapple with the decision of how to form teams in the classroom. The teacher-centered approach and the student-centered approach are the most common methods. This session will shed light on the value of utilizing a student-centered approach to encourage the maintenance or formation of friendships. In addition, we will identify some ways in which instructors can empower students to be proactive in the classroom enabling them to craft their own work in a meaningful way within the boundaries of class expectations. 




12) Application to Conference theme:
How does your session fit with the overall OBTC theme of Learning in Community?

The proposed session examines the value of friendships between team members in the classroom. We view the teams as small communities of learning in which commitment to shared goals increases job crafting. Thus, one of the primary variables of interest to us in this session is that of a small community of learning. 


	13) Unique Contribution to OBTC:
Have you presented the work in this proposal before? If so, how will it be different? Is this proposal under current review somewhere else? If so, please explain. How will your proposal be different for the OBTC conference?

We have not previously presented the work in this proposal. It is not currently under review somewhere else. 
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Handout # 1
Creating a classroom culture supportive of job crafting

1. Empower students: 
· Encourage students to share ideas and suggestions and use those ideas/suggestions to make decisions relevant to class.
· Provide students risk-free feedback. Help students by suggesting ways to improve work without any penalty. 
· Have clear expectations without a pre-established rubric. Provide students with concrete objectives and goals. Expect students to do their best within the boundaries of the expectations.
· Show concern for student success. Give students honest and fair answers. 
2. Provide a psychologically safe environment that encourages risk taking:
· Encourage students to try new approaches and share ideas even if they might make a mistake.
· Encourage students to ask all questions even if students feel the questions are bad questions. 
3. Work method autonomy:
· Explain to students that they are responsible for deciding what methods to use to complete their work.
· Provide independence and freedom as to how the work gets done.
4. Grading
· Have students do activities and submit drafts of their work before ever having anything that is graded. Don’t assign point values until culture is established.  


Handout # 2
Recommendations for Student group formation 

Below is a recommendation for student group formation that capitalizes on friendship while overcoming the challenges associated with friendships in groups. 

1. Have students consider individually their preferred work styles and social styles in the classroom setting and while working in groups: 
· Do you prefer to work together face-to-face, or online?
· When are you available to meet?
· Do you procrastinate, or try to finish early and get feedback on a draft?
· What grade do you realistically expect to get on the assignment?
2. Allow students to talk amongst themselves and find a peer (friend) with whom they would like to work. Students should make sure that their expectations for critical issues such as final grades, how frequently to meet, procrastination, etc. match, and if not they should find someone else with whom to work.  Depending on final group size expectation they may need to find more than one peer (e.g., 1 other friend if final group is expected to be 4 people; 2 friends if final group size is expected to be 6 people).  
3. Ask these pairs to complete a “contract” that addresses the four issues above to demonstrate that they are in agreement as to the expectations for this assignment. 
4. Collect the contracts and match groups of 2 (or 3) based on their responses. 
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