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Experiential Exercise Session Brief 

Introduction 

This exercise is useful to help surface the varied ways of understanding knowledge and the 

assumptions that students may enter the learning environment with. It empowers them to bring 

their complete selves into the learning space, highlighting the significance and appreciation of their 

cultural capital. This fosters a safer environment where they can authentically belong (Boon-Nanai et 

al., 2017; Matapo & Baice, 2020; O’Shea, 2016). This experiential exercise cultivates a strong sense of 

social connection among students. It prompts them to reflect on the diverse influences that have 

shaped their identities and fosters an empathetic awareness that others have experienced their own 

unique set of stimuli. Appreciating and understanding these differences forms the basis for building 

tolerance and empathy within the class (DeTurk, 2001). Furthermore, it underscores that diverse 

knowledge bases and approaches to understanding can be potent tools, offering alternative 

viewpoints in decision-making processes. This, in turn, leads to more favourable outcomes for 

learning, contributing to a heightened sense of trust and belonging (Gehlbach, 2004; van Bel et al., 

2009). 

I implement this exercise with foundation business students, both at pre-undergraduate and 

undergraduate levels. The class format emphasises engaging, applied learning. Activities are 

experiential, with theory used for analysis and reflection on applied exercises. The course employs a 

flipped-class and Team-based learning approach. This experiential exercise is scheduled for week 

two, allowing students to begin building class dynamics. Despite their initial acquaintanceship, they 

are still in the process of getting to know each other. This session, characterised by high energy and 

intensity, leaves a lasting impression on students for years to come. 

Theoretical Foundation/Teaching Implications 

The course follows the learning map/model to 

the left. This model by Ashton et al., (2021) 

relies on the fundamental tenants of the 

learning spiral and sensemaking. Below is a 

quick overview of how they inform the model. 

The Learning Spiral, a heuristic and 
multidisciplinary concept, assumes that 
knowledge is never final and must be 
continuously updated by all participants 
(Blindenbacher & Nashat, 2010). Grounded in 
constructivism, the learning spiral is a 
framework for instructional planning as it 
acknowledges students' natural curiosity 
about their world and that they seek 
opportunities to satisfy this curiosity by 
making sense of and placing gained 

knowledge and experiences within it (Dever & Hobbs, 2000).  Essentially, it aims to synchronise 
educational experiences with real-life learning (Dewey, 1938). It is relevant to this model as it can 
accommodate change in learning content and the environment surrounding it.  
 



The learning spiral involves students progressively deepening their understanding of a topic by 
revisiting and expanding upon core concepts with more complexity (Beghetto, 2016; Brauer & 
Ferguson, 2014; Glăveanu, et al., 2019; Osborne et al., 2019). 
 
To reinforce the importance of New Zealand's unique environment and to acknowledge, incorporate, 
and align with the special relationship that New Zealand has with Māori and our rights and 
responsibilities that arose from the formalised agreements that settlers had with Iwi and Hapu 
throughout Aotearoa, such as Te Tiriti o Waitangi and He Whakaputanga, the Declaration of 
Independence that acknowledged Māori as Tangata Whenua of land, this spiral of learning is 
symbolised using a Koru. The koru is a spiral shape based on the appearance of a new unfurling silver 
fern fond. It is considered an important symbol in Māori which indicates creation, new life, growth, 
strength, and perpetual movement that radiates from the point of origin and as a point of return (Te 
Ara, 2013). 
 
In our business education concept model, business literacy's core concepts are termed process, 
people, and purpose (Samson et al., 2014). When pared back to its most basic premise, most 
business disciplines, areas, and frameworks can be referenced to three core ideas: 
 

• Ways of communicating and to whom,  
• Ways of organising and what, and  
• Where do we need to be and why. 

  
As explained above, this frame is taught and expanded by being introduced and made relevant to the 
student's understanding of self. As the students grow, develop, and practice their knowledge skills 
and attitudes, they are able then to start to make sense of both their place within a larger/broader 
context as well as develop and apply skills learned about themself to wider settings (over time) such 
as: 

• Participating in teams,  
• Contributing to organisational goals and living good citizenship behaviours.  
• Adapting and then adding to industry knowledge, 
• Contributing to the national economy 
• Performing on the international stage 

 
Therefore, the spiral takes their perspective from the starting point of self, then starts to enlarge so 
they can then actively build holistic self-awareness and understanding that then allows them to 
engage better and contribute to objectives set in teams, which in turn helps create an understanding 
of the organisation, industry, the national platform, and through to the international stage. 
 
Notably, the model acknowledges that knowledge cannot be successfully taught nor practised by 
being divorced from reality or placed in a vacuum. Therefore, against a constant background of 
change, this model acknowledges that decisions, strategy, and reality are impacted on and shaped by 
drivers or forces that can be explored and understood to increase the efficacy of their knowledge and 
help support nuanced and contextual decision-making. The academic model draws upon the 
environmental model of PESTLE to help facilitate this (Needle, 2015).  
 
Because of the sacred, important, and instrumental nature that Māori and the Treaty of Waitangi Te 
Tiriti o Waitangi has to New Zeland’s positioning and understanding of our unique external landscape 
(New Zealand Government, 2020), the treaty also needs to overlay any external environment 
framework we use to help create an understanding of this fast-changing world. In these cases, Te 
Tiriti o Waitangi can be seen as a lens through which Māori and Non-Māori peoples look together. 
This means that Māori and Tikanga Māori are not simply a dimension to diversity but rather a 



foundation of culture, traditions, and world view, which are pivotal to New Zealand's own unique 
derived mental model and collective milieu (Geare et al., 2005; Merelo, 2019). Therefore, Te Tiriti has 
both a contribution to make in all areas of PESTLE and the holistic intersections and overview of the 
environment in its entirety.  
 
Furthermore, because the model incorporates the blurred boundaries and increasing rate of change 
of the contemporary world, it allows the student to build knowledge and resources and practice 
fundamental coping mechanisms of resilience and a growth mindset akin to constructivism. Evans 
and Wall (2019) state that resilience is not a simple by-product of the experience. Teaching and 
learning design should consciously develop experiences where students develop the capacity for 
resilient sensemaking in their decisions and how to respond resiliently when facing adverse 
circumstances. This approach is powerful because individuals are motivated to make meaning of the 
world around them, and now more than ever before, students are required to gain an understanding 
of where certainty is fleeting and adaptive (Baumeister & Vohs, 2002; Wrzesniewski et al., 2003).  the 
experiential exercise focused on in this submission is designed within the brief established above.  
 

This exercise has the ability to draw from different areas of theory as the exercise and the following 

assessment or surfacing of knowledge by reflecting on the experience can be customised. 

For the Foundation Business Course, this exercise is seated in a week about Professional 

(employability) skills. The students have already undergone preparation and application of 

knowledge that helps them understand themselves. This covered concepts such as emotional 

intelligence, resilience, empathetic listening, and integrity. These skills were selected as they often 

feature in the top ten list of what skills employers want graduates to possess when entering the 

workforce (Danao, 2023; Karzunina et al., 2023).  This session focuses on morality and the moral 

compass.  In the next session, the students start to lean into teamwork theory. The moral compass 

exercise is a good bridge between what has already been done in the course and what is yet to 

come. This sequencing provides scaffolded learning where learning and assessment build on 

previous work and study and aligns with the learning map and pedagogy this course was designed 

on.  

This exercise also provides students the ability to relate to each other and to start to get to know 

each other in a structured way. It is a highly relational exercise whereby a very good amount of 

directed energy is created by a shared exercise that generates trust.  This implicit learning outcome 

tends to academic transition needs where students need to make connections to feel like they 

belong in order to successfully craft their learner identity (Bourdieu, 1978; Briggs et al., 2012; Carrie, 

2017;  Farrington, 2013; Kift, 2009; Mulla et al., 2015; Pownall et al., 2021; Richards, 2022).   

 

Learning Objectives 

Demonstrate an applied understanding of how an individual's moral compass influences the 

collective decision-making process within a team. 

 

Exercise Overview  

The exercise is as follows. First, there is a quick theory recap This connects students to their flipped 

classroom preparation and readings. Next students are asked to reflect on the make up of their own 

moral compass before being tasked with deciding a rescue order of people who have been in a bus 



accident. The participants rank who will be rescued from first to last. Participants are provided basic 

descriptive information about the people on the bus to assist this.  After completing the individual 

task, each student is asked to make/join a team of six. This team then comes to an agreed team 

rescue order list. The purpose of completing the individual exercise first is it helps the student to 

consider what is important to them and why. It also anchors their answers, so they are more likely to 

engage to try to convince other members that their perspective is right. Teams often realise they 

need a strategy to reach an agreement before the timer goes so discuss the rules of engagement and 

establish how they will make the choices. During this part of the exercise, the facilitator works the 

room, listening, supporting, and creating momentum by monitoring the remaining time and 

providing suggestions to help any teams that are not progressing.  After all teams have completed 

their list (and usually there is some facilitator encouragement to get the task done so the people on 

the bus have a greater chance of survival) each team selects a member to put their team results up 

on the class whiteboard.  The facilitator goes through and quickly adds up all the ranks scores, so a 

class rescue order list is surfaced. The facilitator then leads the class in a discussion to surface 

learnings, challenges, and reflections on how the process went. When used in class, the students are 

tasked to write an academic paragraph that draws on some of the theory learnt over the week. In 

this course it was emotional intelligence, empathic listening, resilience, and moral compass.  This is 

where the tone and shape of the exercise and what the applied knowledge you would like surfaced 

can be adapted. While we use moral compass theory, others might choose teamwork theory, the big 

5 personality characteristics, the decision-making theory, solution finding theory, Hofstede’s cultural 

dimensions, the global project … and the list goes on.  

Session Description 

The purpose of this 45-minute session is to engage the participants in taking a student role in the 
class to experience the experiential first-hand.  It will draw on their own moral compass rationale, 
throw them into working with others, and then reflect on the experience to see if they could adapt 
to their own teaching and learning needs.  Teams will be provided butchers paper and pens to work 
face-to-face. The slides for the session are provided as an attachment. 
 
3minutes: Author to introduce the topic and set the scene 
3 minutes:  Connection with anchoring theory 
5 minutes: individual reflection 
5 minutes: Individual Task 
10 mins: Team Task 
10 minutes: Surfacing team exercise reflections 
7 mins: Considering how and why exercise could be adapted to be used in others teaching and 
learning.  
3 minutes: Concluding comments 
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Appendices 

Please find session slides below. 

 

 



 

 



 

 



 

 



 

 


